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ABSTRACT 
A SURVEY OF PRINCIPAL ATTITUDES TOWARD 
COMMUNITY INVOLVEMENT IN A SOUTHERN 
PUBLIC SCHOOL SYSTEM 
(December, 1976) 
Willis Herman Crosby, Jr. 
B.A., South Carolina State College 
M.A,, Furman University 
Ed.D., University of Massachusetts/Amherst 
Directed by: Dr. Kenneth R. Washington 
The main purpose of this study was to assess the attitude of principals 
toward community involvement in a southern public school system. More 
specifically, this study sought to determine the degree to which principals 
feel that community involvement can contribute to the quality of education in their 
schools. 
Therefore, the major research question was: Do principals express 
attitudes toward community involvement that can be characterized as positive 
and facilitative ? 
In addition, the following subsidiary questions were examined: 
A. Will there be a difference in the expressed attitude of 
elementary and secondary principals toward community 
involvement ? 
B. Will there be a difference in the expressed attitude of 
principals toward community involvement relative to 
years of experience as principal? 
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C. Will there be a difference in the expressed attitude of male 
and female principals toward community involvement? 
D. Will there be a difference in the expressed attitude of black 
and white principals toward commimity involvement? 
To ascertain this information, data were collected from a research 
population which consisted of 88 urban-suburban school principals in a southern 
public school system with a ratio of approximately 80% white to 20% black students 
in each school. This consolidated school system was composed of 58 elementary 
schools and 30 secondary schools and served approximately 55,000 students 
during the academic year, 1975-76. AH 88 of these principals were asked to 
complete a questionnaire constructed by the investigator. The questionnaire, 
Community Involvement Assessment Form, was divided into two parts. Part One 
focused on background information such as sex, ethnic affiliation, school division 
currently administering, and number of years experience as principal. Part 
Two of the questionnaire consisted of a series of statements designed to elicit 
categorical responses from principals relative to specific operational community 
involvement proposals. 
Three statistical procedures were employed to analyze the data: 
(1) measures of central tendency, (2) Pearson Product-Moment Correlation^ 
and (3) chi-square. 
with respect to the major research question and the four subsidiary 
research questions that this survey sought to answer, the major findings were 
as follows: 
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1. This group of principals did not express attitudes toward community 
involvement that can be characterized as positive and facilitative. 
A. There was no significant difference in the expressed 
attitudes of elementary and secondary principals toward 
community involvement, 
B. Principals with three or less years of experience tended to 
express less negative attitudes toward community involve¬ 
ment than principals with four or more years of experience. 
C. There was no significant difference in the expressed 
attitudes of male and female principals toward community 
involvement, 
D. There was no significant difference in the expressed attitudes 
of black and white principals toward community involvement. 
In addition, the following findings were ascertained from an analysis of 
data pertinent to three selected aspects of community involvement. 
1. This group of principals expressed positive attitudes toward the 
necessity of community involvement to enhance quality education, 
2. This group of principals expressed negative attitudes toward 
parents’ membership on school committees, 
3. This group of principals expressed negative attitudes toward 
parents’ evaluation/selection of teachers. 
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CHAPTER I 
INTRODUCTION 
General Statement of the Problem 
One of the major problems currently besetting American society in 
general, and urban communities in particular, is a widespread dissatisfaction 
with public education. Urban school systems are presently being challenged 
to reverse the failure syndrome often found in inner-city schools and move 
toward providing quality education for all students. While most educational 
change agents agree upon the need to reform urban schools, they rarely, if 
ever, agree upon what should be done and how it should be done. There is, 
however, general agreement among many reformers that positive leadership 
is crucial to bringing about changes in urban schools (Irwin, 1973; Brandt, 
1973; and Davis, 1974). The causal factor often pointed to by these critics 
of urban schools is the lack of effective leadership in facilitating academic 
achievement, creativity, and positive psychological growth among inner-city 
children. 
The inability or unwillingness of the vast majority of urban educational 
leaders to address themselves properly to the needs and concerns of urban 
communities has caused parents to lose confidence in the ability of schools 
to provide quality education for their children. As a result, parents of 
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children residing in urban areas are now demanding that school professionals 
be held accoimtable for their performance. This cry for accountability is long 
overdue in light of the fact that the democratic value in America is that those 
who are affected by a decision should have some meaningful input into the 
decision-making process. Hence, much of the pressure for parental involve¬ 
ment in education today is based upon a desire for a responsive educational 
process. Consequently, concerned citizens in many urban communities 
throughout the nation are seeking a greater voice in the educational process 
as a means of bringing about improvement in the school program. 
In their discussion of the positive effects of parental involvement and 
community participation, Lppate et al. (1970) asserts: 
Educational research indicates that when parents of 
school children are involved in the process of 
education their children are likely to achieve better. 
The heightened achievement may be due to the 
lessening of distance between the goals of the school 
and goals of the home and to the positive changes in 
teacher's attitudes resulting from the greater sense 
of accountability when parents are visible in the 
schools. The child may also achieve better because 
he has an increased sense of control over his own 
destiny when he sees his parents actively engaged in 
decision making in the school. Moreover, from the 
heightened community integrity and ethnic group self¬ 
esteem, which can be enhanced through parent and 
community groups effecting educational changes, the 
child will have a greater sense of his own worth, 
which is essential if he is to achieve (p. 148). 
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In this regard, Fantini (1970) states that citizens living in a democratic 
society are obligated to participate in the change process when a major social 
institution such as the public school is in need of reform. Although some 
educational leaders are beginning to view parent/community involvement as a 
potential solution to contemporary problems in urban education, there appear 
to be far too many principals who still hold attitudes toward community 
involvement that can be characterized as negative. Accordingly, Kelly (1975) 
asserts that the negative attitudes toward community involvement held by many 
school administrators are based on a professional disparagement of parental 
participation in certain aspects of the learning process (i.e., specific 
pedagogical contexts). Kelly further notes that for some principals, objections 
to community involvement in one aspect tend to serve as a rationale for 
rejecting all aspects of community intervention in the educational process. 
The notion that principals may be resistant and hostile toward more 
active participation for citizens in school affairs is corroborated in the writings 
of Davies (1976). He writes: 
Tho se with power are viewed as defensively trying to 
protect their power. They are seen as giving only 
minimum energy toward opening up schools and 
increasing school-community interaction (pp. 28-29). 
In support o£ this view, Schoefield (1975) writes that education is a 
profession and many school administrators, therefore, believe that it should 
be under the control of professionals who have acquired the expertise to deal with 
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the complex problems of contemporary schools. It follows then that principals 
who reflect negative attitudes toward community involvement might do so 
because they view themselves as being better qualified than the layman to 
determine the course of action relative to the institutions of their profession. 
These principals probably hold the view that they, as professionals, have the 
right to tell their clientele the appropriate course of action. 
According to Schoefield (1975), another reason why some principals 
may hold negative attitudes toward community involvement is predicated on 
their belief that community members are less inclined than educational 
professionals to favor innovations in the school program. In this connection, 
he points out that; 
... true innovation in education can originate only within 
the ranks of professional educators, those who are best 
acquainted with both the theory and practice of education. 
A related argument notes that professionals are much 
more receptive to new (perhaps even radical) ideas and 
more tolerant of different approaches than is the uninformed 
laymen (p. 16). 
On the other hand, there are some writers who feel that this is a 
debatable proposition. For example, Scribner (1972) argues that: 
... an answer to the charge that innovation has very 
seldom come from the community is primarily imbedded 
in the problem of inflexibility of the school bureaucracy. 
To assume that people who have never had an opportunity 
for grass roots participation are never quite ready for 
participation is neither reasonable nor justifiable. There 
is no better way to engage in developing innovative 
educational programs responsive to local needs than to 
practice participation (pp. 96-97). 
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There is some evidence that teachers as well as principals may feel 
intimidated by an increased role for parents in the educational process. In 
this regard, Green (1968, p. 108) maintains ", . , whatever form it takes, the 
distrust and timidity which at present characterize the attitude of many teachers 
toward collaboration with the home are major obstacles in the way of progress." 
Further indication that teachers’ attitudes toward community involvement 
may be based on fear is revealed by Becker (1953). He states: 
To the teacher, the parent appears as an unpredictable and 
uncomfortable element, as a force which endangers and may 
even destroy the existing authority system over which she 
has some measure of control. For this reason, teachers 
(and principals who abide by their expectations) carry on 
essentially secretive relationships vis-a-vis parents and 
community, trying to prevent any event which will give 
these groups a permanent place of authority in the school 
situation (p, 140). 
Given the notion that parental support and interest are indeed essential 
for children's achievement, it follows that the school, through the leadership 
of its principal, should do all that it can to involve parents in educational 
matters. This appears hardly possible, however, if the principal's attitude 
is not inclined to favor maximum school/community collaboration on issues 
affecting the school's program. 
Despite the negative attitudes held by some principals, there does 
appear to be widespread agreement among most principals and other school 
professionals that parents and community people should have some role in 
6 
policy development and education decision-making. There is less agreement, 
however, for translating the general rhetoric into specific proposals which 
involves a different allocation of power and authority for those now largely 
excluded from a significant and systematic role in educational decision-making 
(Stanwick, 1975). 
The above point of view is supported by a recent national survey of 
citizen participation in educational decision-making. This study provides 
strong support for the prediction that citizen participation will increase in the 
next two years. More specifically, Stanwick (1975, p. 9) writes; ". . . more 
than 78 per cent of the respondents predict an increase in participation. Only 
15 per cent predict a decrease, and 7 per cent were uncertain of the future 
level of activity. " These statistics as well as the aforementioned writings 
suggest clearly that the role played by the school principal in bringmg about 
parental involvement in school matters is critical. Indeed one could argue 
that the success or failure of efforts to Involve parents in the educational 
process will in large measure depend upon the principal assunung a proactive 
posture of leadership. Since principals' attitudes toward community involve¬ 
ment may also influence students achievement, their attitudes clearly deserve 
further consideration. This study, therefore, surveys the attitudes of 
principals toward community involvement. 
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Specific Statement of the Problem 
It is the purpose of this study to assess the attitude of principals 
toward community involvement in a southern public school system. More 
specifically, to determine the degree to which principals feel that community 
involvement can contribute to the quality of education in their schools. 
Therefore, the major research question is; Do principals ejq)ress 
attitudes toward community involvement that can be characterized as positive 
and f acilitative ? 
In addition, the following subsidiary questions will be examined: 
A. Will there be a difference in the expressed attitude of 
elementary and secondary principals toward community 
involvement ? 
B. Will there be a difference in the expressed attitude or 
principals toward community involvement relative to 
years of experience as principal? 
C. Will there be a difference in the expressed attitude of 
male and female principals toward community involvement? 
D. Will there be a difference in the expressed attitude of black 
and white principals toward community involvement? 
Significance of the Problem 
Most educators and laymen alike generally agree that intimate inter¬ 
action between the school and the community Is one of the most vital components 
of any program concerned with the problem of providing quality education m 
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our radically changing urban environments. Nevertheless, positive community 
involvement exists in few, if any, of the larger urban school systems in this 
country. For example, public hearings and investigations by the National 
Committee for Citizens in Education (NCCE) document the frustrations of parents 
in their attempts to influence the decisions of large school systems (Apker, 
1975). This report identifies three major concerns shared by parents. Two of 
these concerns addressed the need for greater community involvement in the 
educational process. Specifically, Apker writes that: 
With the growing size and complexity of school systems, 
the reliance on the expertness of the professionals, and 
the unionization of teachers, lay control is a fossil. 
Neither school administrators nor elected board members 
respond sufficiently to parental concerns (p. 86). 
These concerns point to the fact that parents are becoming more vocal 
about the inability of educational leaders to improve the quality of education 
and promote the dignity and self-worth of their children. In this connection, 
Katz (1971) maintains that the control of education should shift away from 
school administrators in the direction of local communities. In support of 
this position, he contends: 
It is certainly true that parents could hardly do a worse 
job of running ghetto schools than educational bureaucracies 
have done. When the median math score of twelfth-grade 
children is grade six, it is impossible to argue with any 
honesty that community control will hurt education^ 
achievement. . . professional educationists can offer 
assistance but the days when they should offer blueprints 
have ended (p. 146). 
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Katz’s position is predicated on the notion that it is impossible to 
reformulate educaticnal purposes within the context of the current bureaucratic 
structure of public education. He maintains that reformers cannot bring about 
real radical change in education until they properly assess and deal with the 
connection between social change and social structure. Only then, he suggests, 
will educational reformers be in a position to bring about structural changes so 
badly needed in urban school systems. 
In support of this view, the writings of Fantini et al. (1970) provide a 
very informative and all-inclusive statement of the community’s role in the 
governance of urban schools through the eyes of three writers who have 
documented the educational and related political hassles in a large metropolitan 
school district over the past decade. The authors present and analyze a large 
amount of data that goes a long way toward corroborating the notion that 
community involvement in education not only helps preserve the democratic 
process but enhances quality education as well. 
Like Katz, Fantini et al. maintains that structural changes are required 
in order to have a meaningful educational reform in urban schools. Hence, 
relevant citizen parUcipatton is viewed as a vital structural intervention into 
the governing structure of pubUc education. In fact, Fantini et al. argue that 
"quality public education without parental participation is a contradiction in 
terms" (p. 174), 
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Katz (1971) notes that educators ironically have opposed self-determination, 
parental involvement, and participatory democracy in their schools. He notes 
further that it would be in the interest of both educators and community members 
to develop a meaningful role for parents in the decision-making process of 
public schools. Accordingly, Washington (1974) contends that those professionals 
sensitive to the needs and aspirations of children would obtain a greater degree 
of credibility within the community. Further, this sensitivity can be communicated 
best by genuinely seeking the ideas and opinions of parents on school matters. 
Usually when people are involved in making decisions, they are generally 
more committed to making them work. As noted by Benne and Binbam (1969), 
participation by those making the change in fact-finding and interpretation 
increases the likelihood that new insights will be accepted. The writings of 
these educators suggest that training in fact-finding and fact-interpreting 
techniques should be provided for parents and other community members as 
part of the change process in order that accurate diagnosis will be assured. 
Keeping this thought in mind, Washington and Dixon (1974) note that 
positive leadersh^ behavior on the part of the urban school principal is 
essential to the effectiveness of school/community collaboration. Tbese writers 
maintain that urban principals must be partners with parents in the process of 
planned change in their school community. In essence the principal must 
initiate appropriate action to insure adequate lines of communication between 
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the school and the community. They further maintain that a greater bond of 
confidence between the principal and parents may develop if a periodic assess¬ 
ment is made of what educational responsibilities each party holds the other 
accoimtable. This approach helps ensure that parents who participate in a 
collective decision-making process will develop greater understanding and 
commitment to the educational task of their schools. Since the principal is in 
a unique position to emphasize understanding as a precursor to action, he/she 
must forecast the possible impacts of any course of action given consideration 
by parents and other community members sharing in this collective decision¬ 
making process on school affairs. 
Mann (1974) points out that decisional participation in urban education 
is legitimized in part through its substantive or factual basis. In noting the 
importance of community involvement in urban education, Mann writes; 
The public has generally been asked to support what has 
been decided and not to help decide what is supported. 
But if, as seems to be the case (again, especially in 
urban education) support is declining then increased public 
participation is one manor method through which it can 
be rebuilt, and levels of understanding will be crucial 
in that effort (p. 11). 
The position taken by the above-mentioned writers lend support to the 
notion that principals and other educational leaders have a tendency to treat the 
area of school/community involvement lightly. This problem points up the 
need for dynamic sensitive school principals who are both willing and able to 
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stimulate the productivity of other people within the school/community. No 
doubt, there are many factors crucial to the total development of children, 
however, the role of school principals relative to the involvement of parents 
and other community members in the educational process is one factor that 
must be looked at closely. 
Consequently, it is crucial that some examination of principals' 
attitudes toward community involvement be undertaken to provide specific 
evidence as to whether principals as a group express support and commitment 
to this important aspect of the educational process. Althou^ research relative 
to community involvement has seen much activity and progress, the importance 
of the subject area demands continuous and rigorous investigation. It is hoped 
that the results of this study will provide administrators, parent groups, and 
those responsible for the preparation of public school with some meaningful 
insights into this area of concern. 
Limitations of the Study 
This study is limitdd for the foUowing reasons; 
1, This study was conducted with 88 principals serving 
55,000 students in an urban-suburban southern school 
system. The characteristics of the principals in this 
study may differ significantly from principals in other 
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areas. Therefore, no attempt was made to generalize 
the results to any other group. 
2. This investigation was limited to the extent that the 
questionnaire was able to ascertain the attitudes of 
principals toward community involvement. 
3. The administration of the questionnaire did not allow 
for the possible excessive rating which the respondents 
might make concerning his/her school. 
4. Another limitation was the respondent's understanding 
of the directions. 
Plan and Content of this Thesis 
This chapter has presented a general and specific statement of the 
problem to be investigated. In addition, one major research question and 
four subsidiary research questions were presented. The significance of the 
study and its limitations were also discussed. 
Chapter 11 contains a review of the specific aspects of the literature 
deemed to be of greatest relevance for the study under consideration. 
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A description of the methodology used in this study are outlined in 
Chapter III. This chapter also includes background information on the research 
population, vital data relevant to the research instrument, and the operational 
definition of terms. A discussion and description of the statistical procedures 
are also included. 
Chapter IV reports a compilation of the findings of this study. Discussion 
of the data follows the presentation of the major research question and each of the 
four subsidiary questions and concludes with a summary of the findings presented. 
Chapter V, the concluding chapter, contains a summary of results, 
implications of findings, and recommendations for further research. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Introduction 
Conflicts between public school bureaucracies and the urban communities 
they serve have become more widespread over the past decade. Such conditions 
of conflict and controversy have created serious dilemmas in the exercise of 
traditional forms of authority and leadership in public schools. A major 
concern that has emerged from the current crisis in urban education is the 
issue over the extent to which parents and other citizens should be involved in 
the operation of inner-city schools. Some writers suggest that the problem 
stems from the fact that schools are controlled by educational professionals 
working in accord with their own interests and bent on keeping the balance of 
power tilted in their own favor. In this vein, Scribner and Stevens (1975) 
assert that "school professionals as a class represent a major obstacle to the 
reform of schools, because serious reform would threaten their dommance of 
the schools" (pp. 16-17). 
Although proponents of professional control provide credible arguments 
tor the position that professional control does not necessarily mean mere 
maintenance of the status quo, there is mounting evidence which suggests 
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that professional educators have defaulted on their responsibility to provide the 
improvement in education deemed appropriate by the consumers of education- 
students, parents, and tax payers (Schofield, 1975). 
While advocating the incorporation of previously uninvolved citizens 
(especially parents) in the education decision-making structure, Scribner and 
Stevens (1975) point out that: 
• . . parents should be directly involved in the most 
fundamental decisions that schools make: the selection 
of a principal, the hiring of teachers and other staff, 
tenure decisions, the formulation of a budget (since a 
budget is dollars and cents expression of programs for 
children), the evaluation of staff, the setting of rules and 
regulations that govern daily operation of the school, the 
planning of new educational programs (p. 78). 
Given the assumption that the American society cannot afford an 
educational system that faUs to educate a large segment of the population, one 
basic question appears significant. Are there trends in present educational 
thought and practice that necessitate collaboration between the school and 
community? The increasing amount of rhetoric in support of citizen participation 
would seem to indicate an affirmative answer, but more solid evidence must 
be provided to see if principals express support for and a commitment to 
specific community involvement proposals. 
The review of the literature which follows supports the notion that 
(1) parental/community involvement can enhance the academic achievement 
and achievement motivation among cluldren in educational programs and 
(2) school principals can contribute to the quality o£ education through dynamic 
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leadership behavior that facilitates positive community involvement. 
Community Involvement and 
Its Effect on the Quality of Educational Programs 
Much of the conceptual literature on parental/community involvement 
suggest that greater citizen participation can have a positive effect upon the 
educational process, A theoretical referent and overview of relevant literature 
pertaining to community involvement are presented here. 
Theoretical Support for Community Involvement, Over twenty-five years 
ago, Westby (1947), emphasized the need for community involvement in educational 
decision-making. He states "the people of the community must have the power 
to make decisions that will have a real effect on the operations of schools and 
the means by which these decisions can be translated into action" (p, 66), 
During the last few years, much of the concern over educational governance 
has been stimulated by the National Committee for Citizens in Education (NCCE), 
a nonpartisan, non-profit organization dedicated to increasing citizen involvement 
in public education. In describing the beliefs of this organization, Sandow and 
Apker (1975) state: 
NCCE believes that active citizen participation is vital 
to the healthy functioning of democratic mstitutions, 
that the basic purpose of public schools is to prepare 
your people to become responsible citizens, and that 
this effort is too important to be left solely to the 
discretion of professionals (p. xi). 
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The implication that can be drawn from the above writers, is that the 
American public cannot afford to continue relying on professional educators 
alone to develop programs for the nation’s public schools. Parents and other 
citizens must become sufficiently knowledgeable and powerful to influence 
decisions regarding what young people in their schools will be taught, by whom, 
and for what purpose. 
Further impetus for increased community involvement over the past 
decade has come from federal legislation that established Headstart and other 
community oriented preschool prgrams as well as the protest efforts of 
minority groups (Scriven, 1976). Preschool programs like Headstart were 
created with strong parent participation components requiring parent involve¬ 
ment as volunteers, resource persons, and policy-making board members. 
Likewise, the efforts of blacks and other minority groups to force de facto 
segregated schools to become more responsive to the communities they serve, 
have also contributed to increased community participation. Having received 
some degree of success and valuable experience as participants in these 
community action programs and the "protest movement," minority parents 
came to believe that greater community involvement can work for the benefit 
of their children. As a result, these traditionally powerless individuals now 
recognize that collaboration between the school and community can help secure 
quality education for their children. 
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Another factor affecting the press for community involvement is the 
pressure generated by hostile parent-taxpayers demanding to know why 
Increased school expenditures do not "pay off" in terms of greater academic 
achievement for all children. Failure to satisfactorily answer the questions 
raised by these parent groups has often led to the defeat of many school revenue 
proposals (Kelly, 1974). Indeed, it seems that the demand of inner city parents 
for increased participation in school matters has now become a major concern 
of other taxpayers who feel that they too have been discouraged from meaningful 
involvement in educational decision-making. 
The notion that meaningful community involvement should be encouraged 
by professional educators finds additional support in the writings of Marburger 
(1975). He asserts that a fundamental cause of many other problems in education 
is the fact that most of the decisions about money, curriculum, and other 
educational issues traditionally have been made without public debate or public 
participation. He suggests that a harmonious balance between the legitimate 
interests of professional educators and the legitimate interests of the public 
can be enhanced through sincere collaboration between the school and community. 
It follows then that public discussion of educational issues and controversies 
can be beneficial to the total school program and lead to a greater role m 
education decision-making for citizens and students-the consumers and victims. 
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Thomas (1969) also contends that public education has become increasingly 
dysfunctional primarily because of the inability of citizens to hold the legally 
constituted authorities accountable for undesirable outcomes. In his opinion, 
the essence of accountability is increased citizen participation, since there is 
a need for schools to be more responsive to the communites they serve, 
Thomas notes further that school officials should facilitate honest dialogue and 
consultation with citizens to ascertain both the desired process and outcome of 
educational programs and policies based upon the unique needs and realities 
of a given school community. Where citizens are afforded the opportunity 
to learn how their schools operate and to determine what changes are most 
urgent, they also seem to learn skills that can be used to facilitate new procedures 
and make proper assessment of outcomes. 
In this connection, Osborne (1959), provides a two-fold rationale as to 
why parents should be involved in the development o£ new procedures or new 
curriculum. First, he points out that It is less likely that parents will object 
to modifications under consideration by the school if they are given an opportunity 
to consider reasons for such changes. Secondly, that parents just may be able 
to provide suggestions that will result in better outcomes. He states further, 
". . . though not professional educators, they often have the interest and 
perspective that the professional educator needs to link to his background if 
we are to keep the school offerings at the highest possible level" (p. 46). 
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Zeigler (1973), based on eight years of research at the University of 
Oregon, studied the American education crisis and offers some suggestions. 
He submits that it is not enough to say that schools are "unresponsive" or 
"rigid"; it behooves educators and citizens alike to know why. His research 
projects led to the diagnosis or conclusion that the crisis in American education 
is produced by the insulation of educational decision-makers from community 
or client needs and demands, and the consequent inability or unwillingness of 
schools to adapt themselves to the changing needs of communities and clients. 
Suggesting that the unresponsive behavior of the American educational system 
is "deliberate," Zeigler declares that the key to education reform lies in an 
understanding of the fact that educational bureaucracies have much to lose and 
little to gain (at least in the short run) by becoming "responsive." 
Hence, Zeigler concludes that change will occur only when the monopoly 
of political resources currently in the possession of the establishment is broken. 
For those who want responsiveness, he suggests that the ability of the clients 
to withdraw their support must be established. Secondly, that elected bodies 
must be provided with full time staffs. Finally, that it should be taken on faith 
that a school which is responsive to client demands will, at the same time, be 
experimental and innovative with the quality of education still being measured 
in traditional terms. 
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Green (1968) writes that educators can do their job more effectively if 
they put forth efforts to work with rather than against parents and other members 
of the school community. It is reasoned that since educators "are not merely 
givers of knowledge," they should be willing to learn more and more about the 
children they work with. In this vein, Green suggests that the more professionals 
understand and learn from children, from their parents, and from the community, 
the less likely it is that schools will attempt to educate children without parent 
participation in the educational process. Hence, Green concludes that educators 
should put forth every possible effort to guarantee positive collaboration between 
the school and community. 
Hymes (1974) also contends that today's parents, in particular, have 
much to contribute to the betterment of public school programs primarily due 
to their own formal training as well as their unique experiences in life. In 
discussing the special attributes of parents, this writer states: 
Parents have skills, interests, hobbies, talents, possessions, 
information which enable them to make specific contributions 
to a classroom curriculiun. 
Parents have common sense, life-wisdom, adult judgement. 
They have two arms, two legs, two eyes, two hands, and 
a head. All these enable them to make on-going and 
continuous contributions to a classroom program. 
Parents hold values and goals. They have social awareness, 
political acumen, economic experience to contribute to the 
formation of school policies. They have experience in 
dealing with other people: with those they have hired, 
with those who have hired them, and with co-workers. 
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Parents can contribute to the many questions of human 
relationships that arise within school. 
Most clearly and most important; Parents have lived with 
their own children. They know full well many basic ideas 
about child development. Their only degree in child care 
may be a Mr., Mrs., or a Ms, but parents are specialists 
in individual differences (p, 12), 
Hall (1971) asserts that community involvement is a key factor in the 
success of our public school programs. His contention is that a lot of the 
misunderstanding and apprehension found in public education is due to a failure 
to communicate. The lack of communication referred to by Hall can, for the 
most part, be attributed to the failure of school officials to take the initiative 
to establish adequate lines of communication between the school and community. 
Consequently, it seems clear that direct feedback from students, parents, and 
other concerned citizens is a very important aspect of the educational process. 
In this regard, Mann (1974) states that "understanding measured in terms 
of levels of factual information is a prerequisite to community involvement. " 
He writes, ". . . it is one thing to have a generaUzed awareness of the schoolmg 
enterprise and quite another to have a stock of specific information about the 
educational process that ean be used to arm one's participation m policy 
decisions" (p. 4). It follows then that if the public is to be successhd in its 
effort to change its role from passive consumer to active participant in the 
education decision-making process, efforts must be undertaken to increase 
their exposure to factual information about the operation of schools. 
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Young (1967, p. 137) affirms that . , schools should do more than 
they have to arouse the interest of parents, as one means of doing the same for 
their children." Traditionally, educators have not stressed cooperation between 
the home and school as a strategy for encouraging children to develop positive 
attitudes toward the school. The fear of- rivalry between the home and school 
for the loyalty of the child need not occur, or continue, when these two 
institutions are allies working in harmony for the best interest of the child. If 
the child is to be helped, the school and home must work in complete harmony 
and understanding, with mutual respect and admiration. 
Finally, Mackenzie (1974, p. 2) asserts that the educational experience 
of children can be effected positively through increased community involvement. 
More specifically, he submits that participation by citizens can; (1) help with 
attendance problems, (2) help with protection for students, (3) assist in keeping 
lines of communication open between school and home, (4) provide expertise 
in certain areas, (5) assist in identifying areas of concern, (6) help the school 
in achieving its goals, (7) bring the school and community closer together, and 
(8) help community to understanding school problems. 
Studies that determine the effects of parental/community involvement 
on motivation and academic achievement are limited but generally support the 
position that the child’s performance, attendance, and behavior will improve, 
and that parents will oHer more support to school programs and staff whenever 
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they are afforded a participatory role in the educational process. Some of the 
most significant studies are cited here. 
Investigative Support for Community Involvement. Brazziel and Terrel 
(1962) found that academic deprivation due to cultural differences among 
minority children can be compensated for, at least to a limited degree, by 
informing parents of the values and purposes of a reading readiness program 
and by structuring a program designed to overcome limitations in a child’s 
background. The research population consisted of one experimental group and 
three control groups in a southern school system. A number of procedures 
involving parents were carried on in the experimental group. The Metropolitan 
Reading Test was administered to all groups at the end of the six week period 
of study. The mean reading readiness scores were 48.2 for the experimental 
group and 38.1, 35,9, and 36.5 for each control group, respectively. These 
scores were deemed significantly different between the experimental group 
and each of the control groups at the one percent level of confidence. 
Another reading readiness program in which parents played a significant 
role is reported by Crain (1959). Parents of five-year old children in a west 
coast school were sent letters informing them of a plan to send children's 
books to the home so that they could read to their children. Each book sent 
was accompanied by suggestions of ways in which it could be used. In addition. 
buUetins were sent to the home from time to time. During one afternoon in 
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the month of May, these pre-school children were invited to visit a first grade 
classroom while their parents met with the school nurse, special education 
director, and the principal. Crain concluded that (1) a favorable home/school 
relationship was established, (2) contact with books was a good experience 
for the children and probably had a wholesome effect on the parents, and 
(3) the bulletins aided in creating good parent attitudes " -toward their children’s 
education. 
Cloward and Jones (1963) studied community participation and its 
relationship to parent attitudes and behavior. These investigators found parent 
involvement in school affairs to be positively correlated with their evaluation of 
the importance of education and their attitudes toward the school as an institution. 
Low-income parents were divided into groups according to whether they participated 
in parent-teacher activities, only visited the school, or had no contact with the 
school. They report that the group that participated in parent-teacher activities 
consistently expressed greater agreement than the other two groups. Their data 
provided some support for the notion that parent’s activity in school may increase 
their interest in education. 
A classic study by Rosenthal and Jacobson (1968) suggests that parent 
involvement in the school not only is associated with attitudes and behavior but 
appears to Influence teacher attitudes toward children. They submit that children 
who benefited from positive changes In teacher's expectations of their abiUty all 
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had parents who were involved to some degree in their child's development in the 
school and who were distinctly visible to the teachers. 
Risley (1968) reports a program that was developed for the purpose of 
teaching parents how to teach their children. He observed that Headstart 
parents tended to display a high rate of nagging behavior when working with 
their own children in the beginning of the program. He found that these parents' 
rate of praising increased and their rate of nagging decreased after they were 
taugjit in a structured training program. 
Schiff (1963) conducted a study of the contacts between parents and school 
personnel on student achievement. At the close of the study, a test was 
administered to an experimental (parent participation) group and a control group 
to determine achievement in reading for each group. An analysis of gains on 
the reading test revealed that the experimental group improved significantly 
more than the control group. In addition, it was found that i parent participation 
and cooperation in school affairs also lead to better school attendance, better 
study habits, and fewer discipline problems. 
Clarizio (1968) conducted a study for the purpose of effecting positive 
changes in the attitudes of Headstart mothers toward school personnel, school 
policy, pupU-teacher relations, and toward readiness activities of educational 
values. This study reveals that in most cases positive attitudes were developed 
by mothers in the program, although they were not found to be statistically 
significant. 
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Brookover et al, (1965) made a study comparing the development of three 
randomly assigned low-achieving junior high school student groups. For a 
period of one year, the first group participated in weekly counseling sessions, 
the second group made regular contacts with specialists in particular interest 
areas, and the parents of the third group had weekly meetings with school 
officials that focused on their children's development. At the end of the study, 
the first two groups made no significant achievement gains as a result of the 
special treatment. The third group, whose parents had become more intimately 
involved in their children's development, showed increased self-concept and 
made significant academic progress during the year. 
Smith and Brache (1963) report an experimental program designed to 
raise the achievement level of culturally different elementary children. The 
"significant others" for children enrolled in kindergarten through the sixth 
grade were assumed to be their parents and teachers. Parents of children in 
the experimental group were provided extensive opportunities to participate in 
various aspects of the school program. Children in the experimental group 
revealed an increase of 5.4 months in reading during the five-month period 
between pre- and post-tests. Children in the control group revealed an overall 
increase of 2.7 months in reading during the same period. It was concluded 
that the marked gains in academic achievement for children in the experimental 
group proves that "parents and teachers, with cooperative support of 
administrators, can kindle in children a fresh interest in learning" (p. 314). 
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Green (1968) reports a practical ejq)eriment carried out at a small 
junior high school in a large industrial British city for the purpose of developing 
contacts of all ikinds between teachers and parents. Methods used to increase 
home school contact and cooperation included; (1) a new kind of school report, 
(2) interviews with parents at school, (3) interviews with parents in their home, 
(4) special school functions, (5) a parent-teacher association, (6) circular and 
individual letters to parents, and (7) contacts with parents by other means. 
In discussing the positive effects of parent-teacher collaboration. Green 
writes: 
Parent-teacher cooperation brings many benefits. It 
identifies the parent with the school, helps the teacher 
to understand the neighborhood, and reduces conflict 
and tension on both sides. Moreover, it begins to make 
democratic control of education a reality at what 
Americans would call the ’'grass roots” level. But 
all these advantages are incidental; the educational 
means for parent-teacher cooperation is that it helps 
children to learn (p. 75). 
Willmon (1969) made an investigation of the effects of parental 
parttclpation' in a Headstart program on the academic achievement of students 
as measured by the Metropolitan Reading Test. The subjects involved m this 
study were 541 minority and white children of similar mental abiUty and socio¬ 
economic background living in a southern community. These subjects were 
divided into three groups according to parental participation and involvement 
in the program. She found that the mean reading readiness score of the active 
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parental participation group was significantly higher than that of the no parental 
participation group at the .05 level of confidence. In addition, the mean 
readiness score of the highly active group was significantly higher than that of 
the no parental participation group at the ,01 level of confidence. The results 
of these findings appear to indicate that highly active parental involvement in 
the educational process may serve as an intervening variable which influences 
academic motivation. 
Like the Headstart program, one of the key components of the Follow 
Through program is its emphasis on parent involvement inside and outside the 
classroom. It is reported in A Guide to Follow Through (1973) that Follow 
Through projects, operating throughout the United States and Puerto Rico, 
enrolled over 90,000 children from low income areas in 1972-73. Selected 
results indicate that Follow Through projects have had a positive effect in 
I 
I 
increasing the reading achievement of poor and minority children, 
1 The School Principal As a Leader and 
I Facilitator of Positive Community Involvement 
In general, the literature dealing with principals’ influence om community 
i involvement has demonstrated that the quality o£ their leadership is the key 
i to the effectiveness of parent partielpation programs. Some of the literature 
I pertinent to the principal’s role in community involvement follows. 
'I 
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Key Role of the Principal in Facilitating Positive Community Involvement. 
Steere (1973) contends that the principal holds the key to the establishment of a 
proper climate for upgrading a school and, therefore, should be the "chief 
change agent" of a school. He writes that the majority of parents will be 
supportive of proposed changes if the principals have convictions about a new 
program and keep them informed as to the purpose for implementing the 
program. In discussing further the influence of principals, Steere adds: 
Principals, there is no doubt that you are the most 
significant educator in our profession. Today, you 
have more of an effect upon our system than teachers, 
superintendents, parents, and, . . board members (p, 65), 
In this connection, Landers and Silverman (1974) assert that one will 
generally find a "productive principal" wherever he/she finds an effective 
school. Even though the principal’s role is changing due to constraints imposed 
by teacher organizations, mUitant students, and aggressive community groups, 
it is expected that principals who exert "leadership skiUs" rather than "position 
power" can stai increase their effectiveness as educational leaders. It would 
seem that the maintenance of effective school/community collaboration is 
clearly one way that productive principals may exert dynamic leadership. 
The notion that the principal is the key to effective community involve¬ 
ment is also supported by Baikelew (1973). According to this writer, one 
person (the principal) can make the difference in the effectiveness of parent 
participation programs throu^ dynamic leadership that reflects action r 
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than reaction. Therefore, he suggests that principals should consider the 
importance of effective communication with parents and other community 
members. In his opinion, principals* success or failure will be dependent 
upon their '*. . . ability to be creative and to provide opportunities for involve¬ 
ment that will give other human beings the experiences and skills needed for 
survival in the twenty-first century" (p. 31). 
Washington and IS-Xon (1974) submit that principals may exert a "pro¬ 
active" posture of leadership behavior by creating flexible responses to the 
expressed needs and aspirations of commxmity members that are both action- 
oriented and future focused. They suggest that it is imperative that principals 
facilitate genuine collaboration with community members in seeking long-term 
solutions to current problems as weU as possible alternatives for neutralizing 
the impact of present goals and actions. To this end, it is necessary that the 
principal assure collective decision-making throu^ a two-way flow of factual 
information, expectations, ideas, and opinions between the school and community 
members. This notion is predicated on the belief that the principal and commumty 
members both have unique but equally valid competencies for sharing m decisions 
thatm^ contribute to the total development of children served by the school. 
Lichtman (1975) reports a national project designed to collect and review 
data on "educating parents and community members about education’* from a 
cross-section of sources. The results of this investigation seem to suggest 
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that the two primary mdicators of success or failure of this process appear 
to be the quality of democratic leadership and the degree of involvement of all 
concerned parties from the planning stage through the implementation stage. 
According to Lichtman, the results of the investigation suggest that principals 
should; 
1, Demonstrate that parents and communities have the 
right to share In school procedures and have a real 
contribution to make in education, 
2, Give parents a meaningful role—a sense of identity 
with education and the school, 
3, Use parents to educate other parents, 
4, Emphasize quality, content, and result over quantity 
of participation, 
5, Do not expect major change too fast (p, 7), 
Birmingham (1975) maintains that principals should encourage community 
involvement because it is crucial to the overall productivity of the school 
program. His rationale for this position is two-fold. First, it is not feasible 
to separate the physical, social, and educational needs of commumty members. 
Second, schools are more productive for students, adults, and professionals 
alike when principals actively seek an alliance with community members who 
represent a broad range of resources and interests, hi addition, Birmingham 
notes that his fifteen years of experience as a teacher and principal has 
convinced him that job satisfaction outweighs frustration whenever the principal 
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initiates programs within the school/community that utilize a broad range of 
citizens, 
Corsi (1974) reports an action project designed to help administrators 
facilitate commimity involvement in future program development. He suggests 
that training is essential in order for citizen participation in educational decision¬ 
making to be .effective. In this regard, he writes: 
Staff development, school visitations, and in-service 
days usually reserved for teachers may provide an 
opportunity for this training. We found that workshops 
including students, teachers, community members, 
administrators, and board members, built on confidence, 
gave lay people more credibility with professional 
educators, broadened the information base for decision¬ 
making, and dissolved rigid role divisions (p, 9), 
Carpenter (1975) asserts that parents advisory groups can work for the 
betterment of education and that positive leadership behavior on the part of 
principals is crucial in this process. In his opinion, principals are in a unique 
position to impede or support enlightened decisions through their action with 
parent advisory groups. Since parent advisory groups may enhance greater 
understanding between the school and community. Carpenter suggests that 
principals should provide the quality of leadership that can enable them to work 
as a creative force for the betterment of schools. 
Bell (1975) contends that school administrators should be skilled in 
communications in order to facilitate effective community involvement smce 
they hold the burden of explaining and faclUtating community support lor the 
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school program. Since the problems, restrictions, and difficulties of an 
educational system requires systematic and clear explanations, he maintains 
that it is imperative that school administrators develop their communication 
capabilities. In addition. Bell declares that the on-going communication 
process must be more than just public relations or a selling job. Therefore, 
he maintains that it is essential that the school leadership fosters a candid 
relationship with the news media and the numerous other publics throughout 
the school community. Bell goes further and states: 
School administrators in today’s world must be able, 
out-going, and adaptive as they work with these many 
groups and as they strive to get commitment through 
participation and involvement practices that are necessary 
to keep education responsive to its mission and capable 
of handling the pressures and problems of this era (p. 5). 
Crucial Leadership Skills; Implications for Human Relations Skills in 
Effecting Positive Community Involvement. Some writers stress the notion 
that principals should develop human relations skills in order to exert 
effective leadership in their school/community. In this connection, Davis 
(1974, p. 33) writes, ”. . . since administrators and supervisors are daily 
involved with people in the performance of their work, it is necessary that 
they develop their human relations skills." This view, it appears, holds 
special implications for principals as leaders and facilitators of community 
involvement because of the mmerous contacts they have with different groups 
of individuals, both in the school and the community. The very nature of the 
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school leader’s work demands knowledge and skills in interpersonal and group 
relations since he/she works with teachers to facilitate the development of 
students. For students to develop into mature individuals, educational 
administrators must make use of procedures which will provide for time, space, 
and activities through which students can learn and develop emotionally, 
physically, and socially, as well as intellectually. Hence, it is essential that 
principals be sufficiently sensitive to the needs and motivations of others 
in their organization so that they can judge the possible reaction to and outcome 
of various courses of action, they may undertake, 
Katz (1955) has identified three basic skills upon which he feels 
effective leadership rests; technical, human, and conceptual. All of these 
are related and, therefore, are most difficult to separate in practice. 
Sergiovani and Carter (1973) handle them separately, however, for analytical 
purposes and write; 
Technical skill assumes an understanding of and proficiency 
in the methods, processes, procedures, and techniques of 
education. In non-instructional areas it also includes 
specific knowledge in finance, accounting, scheduling, 
purchasing, construction, and maintenance. 
Human skill refers to the school executive’s ability to work 
effectively and efficiently with other people on a one-to- 
one basis and in-group settings. This skill requires 
considerable self-understanding and acceptance as well as 
appreciation, empathy, and consideration for others. Its 
knowledge base includes an understanding of and facility 
for adult motivation, attitudinal development, group 
dynamics, human need, morale, and the development of 
human resources. 
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Conceptual skill includes the school executive’s ability 
to see the school, the district, and the total education 
program as a whole. This skill includes the effective 
mapping of interdependence for each of the components 
of the school as an organization, the educational program 
as an instructional system, and the functioning of the 
human organization. The development of conceptual skill 
relies heavily on a balanced emphasis of administrative 
theory, organizational, and human behavior, and 
educational philosophy (p. 9). 
Katz (1955) submits that while each of these skills (particularly the 
human skills) is important to school administration at all hierarchical levels, 
technical skills are most important to administrators at lower levels and 
conceptual skills are most important to those at the upper levels. He suggests 
that each of the skills can and should be developed by those seeking advancement 
as school executives. In this connection, Hersey and Blanchard (1972) analyzed 
the leadership skills necessary at the various levels of an organization. These 
writers state that human skills seem to be the crucial common denominator 
at all levels of management although the amount of technical and conceptual 
skills needed at each level tends to vary. It follows then that education, as a 
social enterprise, depends heavily upon administrators’ facilitation of 
positive human interaction for its effectiveness. 
The need to place increased emphasis on human relations skills in 
educational administration is perhaps best summarized in the writings of 
Savage (1968). He states that: 
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The school administrator must understand his own behavior 
and the behavior of pupils, teachers, other staff members, 
parents, and all citizens of the community who influence 
educational policy in any way. He must understand the 
group dynamics not only of school boards, school-related 
organizations such as the Parent-Teacher Association, 
and groups of school personnel, but also of the many other 
groups in the community which can or do affect the 
operation, strength, and quality of schools. Unlike the 
executives in business and industry, the school admini¬ 
strator is responsible not only to a superior and/or 
controlling board but also the community in general. 
Therefore, his perspective of interpersonal and group 
relations must be broader. The retention of his position 
is dependent on this perspective, and certainly the quality 
of education provided for children enrolled in the school 
or schools for which he is responsible is dependent on his 
knowledge and skills in human relationships (p. 7). 
Summary 
This review has concerned itself with pertinent literature which 
examined the notions that (1) parental/community involvement can enhance 
the academic achievement and achievement motivation among children in 
educational programs, and (2) school principals can contribute to the quality 
of education through dynamic leadership behavior that facilitates positive 
community involvement. 
Theoretical and investigative support were provided to show that 
greater citizen participation can have a positive effect upon the educational 
process. Several writers pointed to the need for greater community 
participation in educational decision-making in order to foster a viable 
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structural intervention for reversing the failure syndrome often found in 
urban schools. Westby asserted that the community must have the power to 
make decisions that will have a real effect on the operation of schools. Sandow 
and Apker agreed with Westby and noted further that efforts to develop young 
people into responsible citizens is too crucial to be left solely to the discretion 
of professional educators. In this same connection, Kelley, Marburger, 
Thomas, Mann, Mackenzie, and Zeigler theorized that a harmonious balance 
between the legitimate interests of professional educators and the legitimate 
interest of the public can be enhanced through sincere collaboration between 
the school and community. In the opinion of these writers, increased 
community involvement can have a positive effect on children's attendance and 
achievement, provide expertise in certain areas, assist in identifying areas of 
concern, bring the school and community closer together, and help the 
community better understand school problems. 
Studies reported by Brookover, Crain, Cloward and Jones, Rosenthal 
and Jacobson, Risley and Schift demonstrated that students whose parents had 
become intimately involved in their children's development generally showed 
increased self-concept and/or significant academic achievement. In addition, 
studies reported by Brazziel and Terrell, Clarizo, Smith and Broche, and 
WUlmon, found that poor and minority children whose parents were provided 
extensive opportunities to participate in various aspects of the school program 
generally showed marked gains in academic achievement. 
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The literature that focused on the principals showed that their leadership 
is the key to the effectiveness of community involvement as well as the total 
school program. The notion that principals who exert ’leadership skills" 
rather than "position power" can increase their effectiveness as educational 
leaders was strongly supported in the writings of Steere, Landers and Silverman, 
and Bell, In this regard, the writings of Carpenter, Lichtman, Washington 
and Dixon, and Bsirkelew also suggest that the maintenance of effective 
school/community collaboration is one crucial means by which a productive 
principal can exert dynamic leadership. 
In addition, some writers stressed the need for principals to develop 
human relations skills in order to exert effective leadership in their school 
community. Davis suggested that human relations skills hold special implications 
for the principal as a leader and facilitator of community involvement because 
of the numerous contacts that he/she will have with different groups of individuals 
both in the school and community. The notion that educational problems can be 
constructively solved when they are approached with human understanding 
was also supported by Sergiovani and Carter, Mersey and Blanchard, Savage, 
and Katz. 
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CHAPTER III 
DESIGN OF THE STUDY 
Background 
The purpose of this study was to assess the attitude of principals toward 
community involvement in a southern public school system. In addition, the 
study investigated the attitudes of principals toward community involvement 
relative to their division of school administration (elementary or secondary), 
sex, race, and experience as a principal. Moreover, the investigator sought 
to determine if principals expressed attitudes toward community involvement 
that could be characterized as positive and facilitative. 
The ideas for this study began to form in the fall of 1970 when the 
investigator, working as a public school ombudsman, consistently observed 
that many principals failed to facilitate positive community participation in the 
affairs of their schools. WhUe serving as a liaison between the school system 
and the community, the investigator observed that many poor and minority 
parents in particular, generally perceived schools as being part of a structure 
that Intruded upon their lives rather than an institutional expression of their 
own aspirations. Where principals failed to provide effective leadership in 
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involving these parents in their school programs, it was observed that parents 
generally expressed very little confidence and support for the school program. 
On the other hand, where principals sought opportunities to facilitate 
greater involvement with community members, parents generally expressed 
greater confidence in their schools and had a more positive attitude toward 
public education in general. These observations led the investigator to believe 
that positive community involvement can help principals to better understand 
the unique background, needs, and aspirations of their particular school/ 
community and, likewise, help community members to better understand the 
problems and goals of the school. Moreover, parents will come to perceive 
the school as caring for the unique needs and aspirations of its community members. 
As a result, it seemed that together, the principal and community members can 
help solve crucial educational problems and thereby provide an educational 
atmosphere conducive to greater motivation and academic achievement. 
These aforementioned observations of this investigator are supported 
by Green (1968) who goes further and states that many principals may feel 
especially threatened and/or intimidated by the demands of parents for increase 
I participation in the educational decision-making process. In this connection, 
I j it appears that some principals may perceive parents as being an even greater 
' threat to their own power than other school officials because parents are likely 
I to be less controllable since they are not bound by the dictates of the school’s 
I 
I 
( 
i 
I 
1 
1 
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structured authority hierarchy. Consequently, it is reasonable to assume that 
there are a fair niunber of principals who will express attitudes toward 
community involvement that can be characterized as not being positive and 
facilitative. Hence, this study is deemed important because it purports to 
determine the degree to which principals—the traditional educational leaders 
in local school commimities—feel that community involvement can contribute 
to the quality of education in their schools. 
Research Population 
Pursuant to the purpose of this study, the researcher scheduled a 
conference with the Superintendent of the School District of Greenville County 
(South Carolina) during the summer of 1975. The purpose of this conference 
was to discuss plans for the study and to ascertain permission to contact 
prospective respondents for the study. This conference proved satisfactory 
since the superintendent expressed interest in the study and agreed to cooperate 
with the investigator. The superintendent was also requested and agreed to write 
a letter of introduction to accompany the investigator’s questionnaire and cover 
letter explaining the purpose of the study (Appendices A, B, and C). 
The investigator considered the School District of Greenville County 
as the prospective research population because of his professional experience 
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therein as a teacher and ombudsman. In addition, consideration was given to 
the fact that this urban-suburban school district is the largest public school 
system in the investigator’s home state of South Carolina, with 88 principals 
serving approximately 55,000 students (K-12), In the end, this school system 
was selected as the research population primarily because of the cooperativeness 
and expressed interest of the superintendent of the district, in the issues being 
investigated. 
More specifically, the research population in this study consisted of 
88 public school principals in a southern school system with a ratio of approxi¬ 
mately 80% white and 20% black student population in each school. This 
consolidated school system is composed of 58 elementary schools and 30 
secondary schools in Greenville County, the second largest county in the state 
of South Carolina. All 88 principals within the district were asked to participate 
in the study. Idiosyncratic data for the respondents are presented in Table 1, 
Definition of Terms 
In order to facilitate the readability of the study, the following terms 
will be identified as they are operationally defined in this thesis. Others will 
be defined when they initially appear. 
involvement refers to a process whereby citizens parUcipate 
in a meaningful and productive partnership with educational professionals lor the 
purpose of understanding, planning, and formulating educational programs and 
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policies relevant to the needs and aspirations of the community served by the 
school. 
Bureaucracy refers to an administrative structure marked by diffusion 
of authority among numerous offices and adherence to inflexible rules of 
operation (i.e,, educational bureaucracy). 
Attitude refers to a mental position or feeling with reg-ard to an object 
or concept (i.e., a principal’s feelings about community involvement). 
Proactive leadership refers to an influence process whereby the leader 
takes the initiative to insure followers participation in the decision-making 
process (i.e., a principal who facilitates significant involvement of parents 
by assuring their participation in decision-making activities pertinent to school 
or institutional change). 
Urban school refers to any public school located in the inner-city. These 
schools generally have a high concentration of poor and minority students. 
Description of the Research Instrument 
I 
A study of principal attitudes toward community involvement generally 
calls for individual interviews or a questionnaire pertinent to the specific goals 
and objectives of the investigation. The decision to utilize a questionnaire in 
this study was made because of its potential to provide wide coverage 
at a minimum expense of time and finance. 
Initially the investigator sought to find a reUable and valid instrument 
that would be suitable for measuring principals' attimdes toward community 
I 
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mvolvement. However, the investigator was unable to locate a questionnaire 
capable of fulfilling the purpose of this study or providing the specific type of 
information sought. Since none of the questionnaires reviewed appeared 
applicable in their existing form to the research population, it was necessary to 
construct a research instrument that would elicit the specific information being 
sought. 
Items considered appropriate for the questionnaire were submitted to 
psychometric educational professionals at the University of Massachusetts 
skilled in test construction for critical review and technical assistance. In 
addition, early drafts of the questionnaire were examined by educational 
administration students and professors at the University of Massachusetts to 
determine the adequacy of the questionnaire for use in this study. Since the 
investigator sought both clarity of meaning and format that would improve the 
validity and reliability of the instrument, questionnaire items were drafted and 
redrafted for a total of seven times. 
The questionnaire. Community Involvement Assessment Form, was 
divided into two parts. Part One focused on background information such as 
sex, race, school division currently administering and number o£ years 
experience as a principal. Part Two of the questionnaire consisted of a series 
of statements designed to elicit categorical responses from the subjects relative 
to specific operational community involvement proposed situations. Each 
statement in Part Two was an expression of desired behavior and constructed 
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so as to conform with the attitude measurement scale model developed by 
Likert (1967). 
The seventh draft of the questionnaire was pre-tested by mailing samples 
to principals in the states of Alabama^ Georgia, Massachusetts, New Jersey, 
and South Carolina to check the face validity of items on The Community 
Involvement Assessment Form. Appendix D shows a copy of the cover letter 
that was mailed to principals during this pilot study. Sixty one percent of the 
respondents completed and returned the questionnaire in stamped, self-addressed 
envelopes provided by the investigator. 
Data from the pilot study were used to assess the reliability of the 
instrument. The split-half reliability was found by correlating the total score 
of the even statements against the total score of the odd statements. Calculations 
were reduced by using total scores rather than the mean scores since each 
statement was answered by each respondent (Likert, 1967). The Spearman- 
Brown Formula was used to determine total test score reliability from the 
split-half reliability estimate. The analysis revealed that the instrument had 
a corrected split-half test reliability of . 88. From the pilot study, it was 
determined that all items were within the realm of understanding for public 
school principals and suitable for the purpose of the investigation. 
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Administration of the Instrument 
Having determined the face validity from questionnaire experts and 
content validity from educational professionals as well as tested the reliability 
of the instrument, the investigator proceeded to administer the questionnaire 
to the research population. Each respondent was mailed a copy of the 
Community Involvement Assessment Form and asked to complete and return it 
to the investigator within a two week period. Due to the cooperation of the 
superintendent of the selected school system, the investigator was able to 
enclosed a cover letter from his office which supported the goals of the study 
and appealed for principals to participate in the study. A second cover letter, 
written by the investigator, was enclosed explaining the purpose of the study 
and the importance of receiving completed questionnaires from all principals 
in the research population (Appendices A and B), 
In addition, the questionnaire consisted of a brief introductory statement 
which reiterated the purpose of the study and appealed for principals' true 
expression of feelings toward community involvement since no answers were 
considered to be right or wrong. In section one of the questionnaire, respondents 
were given instructions for answering five (5) background questions relative to 
their idiosyncratic characteristics. In sectton two, respondents were given 
instructions for answering thirty six (36) evaluative questions designed to 
measure their expressed attitudes toward community involvement. Principals 
50 
were also provided with an option to make additional comments relative to 
community involvement at the end of the questionnaire (Appendix C). 
Respondents were asked to complete and return their questionnaires to 
the University of Massachusetts in the stamped, self-addressed envelopes 
provided by the investigator. Within a three-week period, 74 of the 88 principals 
in the research population (84%) returned completed questionnaires. The 
investigator proceeded to analyze data at that time since over 80% of the 
questionnaires had been returned. 
Treatment of the Data 
Data gathered from the instrument were key punched on computer cards 
and submitted to the data processing center at the University of Massachusetts. 
All statistical treatment of this data was accomplished via the computer 
program labeled SPSS (Statistical Package for the Social Sciences, Nie, Hull, 
Jenkins, Steinbrenner & Bent, 1970). 
Based on the questionnaire, the subjects in this study were classified 
according to their expressed attitudes toward certain leadership activities 
deemed pertinent to positive community involvement. Respondents indicated 
the degree to which they agreed or disagreed with each statement by circling 
one of five possible options ("Strongly Disagree," "Disagree," "Unsure," 
"Agree, " or "Strongly Agree"). On a continuum of one (1) to five (5), "Strongly 
Disagree" responses were assigned a value of one (1) and "Strongly Agree 
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responses were assigned a value of five (5). For the purposes of this study, 
respondents with a mean score ranging from 1.0 to 3.0 were considered to have 
expressed negative attitudes toward community involvement. On the other hand, 
respondents with a mean score ranging from 3.1 to 5.0 were considered to have 
expressed positive attitudes toward community involvement. 
Three statistical procedures were employed to analyze the data; 
(1) measures of central tendency, (2) Pearson Product-Moment Correlation 
and (3) chi-square. These procedures were used to answer one major research 
question and four subsidiary research questions. The major research question 
was; 
Do principals ejq)ress attitudes toward community involvement 
that can be characterized as positive and facilitative ? 
In addition, the following subsidiary research questions were examined; 
A. Will there be a difference in the expressed attitudes of 
elementary and secondary principals toward community 
involvement? 
B. Will there be a difference in the attitude of principals 
toward community involvement relative to years of 
experience as a principal? 
C. Will there be a difference in the expressed attitudes of 
male and female principals toward community involvement? 
D. Will there be a difference in the expressed attitudes of 
black and white principals toward community involvement? 
For the purpose of this study, the investigator selected to report 
Pearson-Product-Moment Correlation and chi-square results at the .05 level 
of confidence 
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Results based upon the computer statistical treatment of the data 
obtained in this study are presented, analyzed, and discussed in detail in 
Chapters IV and V of this thesis. 
Summary 
This chapter sought to describe the procedures used to answer one major 
research question and four subsidiary research questions. The research 
population consisted of 88 principals in a southern school system with a ratio 
of approximately 80% white to 20% black student population in each school. 
These principals serve approximately 55,000 students in South Carolina's 
largest consolidated urban-suburban school system. 
In order to facilitate the readability of the study, key terms were 
identified as they were operationally defined in this thesis. In addition, the 
research instrument, the Community Involvement Assessment Form, was 
developed by the investigator to elicit specific information relative to principal 
attitudes toward community involvement. An analysis of data obtained in a 
pilot study revealed that the instrument had a split-half test reliability of .88. 
Each respondent was mailed a copy of the research instrument and asked to 
complete and return it to the investigator within a two week period. Seventy 
four of the 88 principals in the research population (84%) returned completed 
questionnaires within a three week period. 
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Finally, the major research question was stated along with four related 
subsidiary questions. All statistical treatment of the data was accomplished via 
the computer program labeled SPSS (Statistical Package for the Social Sciences, 
Nie, Hull, Jenkins, Steinbrenner and Bent, 1970). Distribution tables and 
appropriate statistical tests were used to analyze the data. This procedure 
was used to equate groups on variables relative to principals’ division of school 
administration, race, sex, and experience. The investigator selected to report 
Pearson Product-Moment Correlation and chi-square results at the .05 level 
of confidence. 
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CHAPTER IV 
THE FINDINGS 
The purpose of this study was to assess the attitude of principals toward 
community involvement in a southern public school system. Hence, this study 
was guided by the major research question; Do principals express attitudes 
toward community involvement that can be characterized as positive and 
facilitative ? 
In addition, the following subsidiary questions were examined; 
A, Will there be a difference in the expressed attitudes of 
elementary and secondary principals toward community 
involvement? 
B. Will there be a difference in the expressed attitudes of 
principals toward community involvement relative to years 
of experience as a principal? 
C. Will there be a difference in the expressed attitudes of male 
and female principals toward community involvement? 
D, Will there be a difference in the expressed attitudes of 
black and white principals toward community involvement? 
The data presented in this chapter was collected from a research 
population which consisted of 88 urban-suburban school principals in a southern 
pubUc school system with a ratio of approximately 80% white to 20% black 
students in each school. This consolidated school system was composed of 
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58 elementary schools and 30 secondary schools and served approximately 
55,000 students during the academic year, 1975-76. A total of 74 principals 
(84%) responded to a questionnaire developed and distributed by the investigator. 
The three statistical procedures employed to analyze the data were: 
(1) measures of central tendency, (2) Pearson Product-Moment Correlation, 
and (3) chi-square. For the purpose of this study, the investigator selected to 
report the latter two statistical procedures at the .05 level of confidence. 
Results of this data analysis is presented in three parts. Part One 
analyzes mean score responses for all 36 attitudinal statements on the Community 
Involvement Assessment Form (Table 2). Part Two focuses on Pearson Product- 
Moment Correlation results (Table 3) and chi-square results (Tables 4-7) 
pertinent to the 36 statements. Part Three analyzes mean score responses for 
three sub-groups of questions on the instrument. 
An analysis of the data will follow the presentation of the major research 
' question, each of the four subsidiary research questions and additional findings 
will be discussed. The chapter concludes with a summary of the findings 
I presented. 
I 
I 
I 
Part I 
j Major Research Question: Do principals express attitudes toward community 
involvement that can be characterized as positive 
I and facilitative ? 
I 
i In order to answer the major research question, the investigator 
i ascertained the total mean score response of each respondent for all attitudmal 
I 
I 
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statements (questions 6-41) on the Community Involvement Assessment Form 
(see Appendix E for a summary of one-way frequency responses to individual 
statements). As stated earlier, respondents with a mean score ranging from 
1,0 to 3.0 were considered to have expressed negative attitudes toward 
commimity involvement. On the other hand, respondents with a mean score 
ranging from 3.1 to 5.0 were considered to have expressed positive attitudes 
toward community involvement. Hence, for the purpose of this study, the 
total mean score response for all respondents on the instrument had to be 3.1 
or above in order for the expressed attitude of principals to be characterized 
as positive and facilitative. 
Table 2 shows that 4.1% of the respondents had mean scores within 
the range of 1.0 to 1.9 and 47.3% of the respondents had mean scores within 
the range of 2.0 to 2.9. Also, 48,6% of the respondents had a mean score 
within the range of 3.0 to 3.9. None of the respondents had mean scores within 
the combined range of 4.0 to 5.0. The mean score tabulated for all principals 
on the instrument (questions 6-41) was 2.4. Since the total mean score for 
all respondents was less than 3.1, it is concluded that the expressed attitudes 
of these principals toward community involvement can not be characterized as 
positive and facilitative. 
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Part 11 
Subsidiary Research Questionsi !• Will there be a difference in the ej^ressed 
attitudes of elementary and secondary 
principals toward community involvement? 
2. Will there be a difference in the expressed 
attitudes of principals toward community 
involvement relative to years of experience 
as a principal ? 
3. Will there be a difference in the expressed 
attitudes of male and female principals 
toward community involvement? 
4. Will there be a difference in the expressed 
attitudes of black and white principals toward 
community involvement ? 
In order to answer the four subsidiary research questions, the investigator 
employed Pearson Product-Moment Correlation (Table 3) and chi-squam(Tables 
4-7) to determine both the extent of the relationship between mean score responses 
and the degree to which these responses were representative of the group as a 
whole, respectively. The selected demographic variables were division of 
administration, experience as a principal, sex, and ethnic affiliation. 
Specifically, to answer the first subsidiary question, the investigator 
analyzed the relationship between the total mean score responses of elementary 
and secondary principals on the instrument. Tables 3 and 4 both indicate that 
the difference between the total mean score for these two groups was not 
significant at the . 05 level of confidence or higher. On the basis of this 
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snalysiS) it would appear that both elementary and secondary principals 
hold attitudes toward community involvement that can not be characterized as 
positive and facilitative. 
To answer the second subsidiary question, the investigator analyzed 
the relationship between the total mean score of principals on the instrument 
relative to years of experience as a principal. Table 3 indicates a tendency 
among principals with three or less years of experience to express less 
negative attitudes toward community involvement (r = -.22, p ^.02). However, 
a cross tabulation of mean score responses on the instrument with experience 
of respondents reveals in Table 5 that this relationship was only significant 
at the .14 level. Perhaps, years of experience is a factor that impacts 
negatively on the attitudes school principals hold toward community involvement. 
To answer the third subsidiary question, the investigator analyzed the 
relationship between the total mean score of male and female principals on 
the instrument. Table 3 and 6 both indicate that the difference between the 
total mean score for these two groups was not significant at the .05 level. 
It seems apparent from this analysis that no relationship exists between the 
expressed attitudes of these male and female principals toward community 
involvement. 
Finally, to answer the fourth subsidiary question, the investigator 
analyzed the relationship between the total mean score o£ black and white 
principals on the instrument. Tables 3 and 7 both present statistics which 
60 
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reveal that the responses of these two groups were not significant at the .05 
level. Therefore, on the basis of this analysis, it would also appear that the 
attitudes held by these groups of principals toward community involvement 
were similar and that differences can not be attributed to their ethnic group. 
Part III 
Additional Findings 
In order to determine if there were any aspects of community involve¬ 
ment in which principals appear to be more negative or positive, the investigator 
analyzed the expressed attitudes of principals on three sub-groups of questions 
(see Tables 8-10); 
(1) The necessity of community involvement to enhance 
quality education (questions 6-10). 
(2) Parents’ membership on school committees (questions 
11-18). 
(3) Parents’ evaluation/selection of teachers (questions 
24-31). 
, Pertinent to the first aspect of community involvement studied, Table 
I 
' 8 indicates that most of the respondents (56.8%) had mean scores within the 
j range of 3.0 to 3.9 on questions 6-10. In addition, 36.5% of the respondents 
i had mean scores within the range of 4.0 to 5.0. Only 2.7% of the respondents 
I 
had mean scores within the range of 2.0 to 2.9. The mean score tabulated 
i for all respondents relative to the necessity of community involvement to 
I 
I 
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enhance quality education (questions 6-10) was 3.3. Since the combined mean 
score for all principals on this sub-group of questions was more than 3.1, it 
can be inferred that most of them hold positive attitudes toward the necessity 
of community involvement to enhance quality education. 
In regards to the second aspect of communily involvement studied. 
Table 9 indicates that only 6,8% of the respondents had mean scores within 
the range of 1.0 to 1,9 on questions 11-18. However, 59,5% of the respondents 
had mean scores within the range of 2,0 to 2,9, In addition, 32,4% of the 
respondents had mean scores within the range of 3.0 to 3.9, A few of the 
respondents (1.4%) had mean scores within the range of 4.0 to 5.0. The mean 
score tabulated for all principals relative to parents’ membership on school 
committees (questions 11-18) was 2.3. Since the combined mean score for 
all respondents on this sub-group of questions was less than 3.1, it would 
seem that this group of principals expressed attitudes toward parents 
membership on school committees which can not be viewed as positive and 
facHitative. 
Table 10 shows that most of the respondents (50%) had mean scores 
within the range of 1.0 to 1.9 on questions 24 through 31. Another 47.3% of 
the respondents had mean scores 
of the respondents had mean scores 
the respondents had a mean score 
within the range of 2.0 to 2,9, Only 2,7% 
es within the range of 3.0 to 3.9, None of 
j within the range of 4.0 to 5.0, Thus, the 
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mean score response tabulated for all respondents relative to parents’ 
evaluation/selection of teachers (questions 24-31) was 1.5. Since the combined 
mean scores response for all principals on this sub-group of questions was 
less than 3.1, it can also be inferred that their attitudes toward parents’ 
evaluation/selection of teachers can not be characterized as positive and 
supportive. 
Summary 
In this chapter, the investigator sought to ascertain the expressed 
attitudes of principals toward commimity involvement. Accordingly, data 
elicited from the CoTnmunitv Involvement Assessment Form was used to answer 
one major research question and four subsidiary questions. 
Pertinent to the major research question, it was found that this group 
of principals did not reflect attitudes toward community involvement that 
can be characterized as positive and facilitative. 
In regard to the four subsidiary research questions, the findings were 
as follows: 
A. There was no significant difference m the expressed attitudes 
of these elementary and secondary principals toward 
community involvement. 
B. Principals with three or less years of experience tended 
to express less negative attitudes toward community 
involvement than principals with four or more years of 
experience. 
I 
C. There was no significant difference in the expressed 
attitude of these male and female principals toward 
community involvement. 
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D. There was no significant difference in the expressed 
attitude of these black and white principals toward 
community involvement. 
In taking a closer look at the major research question, the investigator 
sought to determine the principals’ expressed attitude toward three specific 
aspects of community involvement to see if there was any aspect of community 
involvement in which this group of principals appeared to be more positive 
or negative. In this accord, it was revealed that these principals express somewhat 
positive attitudes toward the necessity of community involvement to enhance 
quality education. At the same time, however, they also tend not to ejq)ress 
positive attitudes toward parents’ membership on school committees and parents 
selection/evaluation of teachers. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
The main purpose of this study was to assess the attitudes of principals 
toward community involvement in a southern public school system. Hence, the 
major research question was; Do principals express attitudes toward community 
involvement that can be characterized as positive and facilitative ? 
In addition, the following subsidiary questions were examined; 
A. Will there be a difference m the expressed attitudes of 
elementary and secondary principals toward community 
involvement? 
B. Will there be a difference in the expressed attitudes of 
principals toward community involvement relative to years 
of experience as a principal ? 
C. Will there be a difference in the expressed attitudes of 
male and female principals toward community involvement ? 
D. Will there be a difference in the expressed attitude of black 
and white principals toward community involvement? 
A review of the literature relevant to community involvement showed 
that the American public cannot afford to continue relying on educators alone 
to develop programs for this nation^s public schools. More specifically, studies 
focusing on parental participation found that students whose parents had become 
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intimately involved in their children’s development generally showed increased 
selfHconcept and/or significant academic achievement, hi addition, some 
studies showed that poor and minority children whose parents were provided 
extensive opportunities to participate in various aspects of the school program, 
generally showed marked gains in academic achievement. 
The literature that focused on principals showed that their leadership 
is the key to the effectiveness of community involvement as well as other 
aspects of the total school program. It also indicated clearly that principals who 
exert 'leadership skills" rather than "position power" can increase their 
effectiveness as educational leaders. Furthermore, the literature revealed 
that the maintenance of effective school/community involvement is one means 
by which a productive principal can exert dynamic leadership. 
Finally, some of the literature stressed the need for principals to 
develop human relations skills in order to exert effective leadership in their 
school community. In this regard, human relations skills were shown to hold 
special implications for the principals as leaders and facilitators of community 
involvement because of the numerous contacts that they tend to have with 
different groups of individuals, both in the school and community. Further, it 
was revealed that educational problems can be constructively solved when they 
are approached with human understanding. 
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The data for this investigation were drawn from a research population 
which consisted of 88 urban-suburban principals in a southern school system 
with a ratio of approximately 80% white to 20% black student population. This 
consolidated school system was composed of 58 elementary schools and 30 
secondary schools and served approximately 55,000 students during the 1975-76 
academic year, A total of 74 principals (84%) responded to the investigator's 
request to participate in this survey. 
The instrument employed to assess the attitude of principals was the 
Community Involvement Assessment Form. This questionnaire was developed 
by the investigator and consisted of five (5) background questions and thirty- 
six (36) statements designed to elicit categorical responses from the subjects 
relative to specific operational community involvement proposed situations. 
Each of the statements was an expression of desired behavior and constructed 
so as to conform with the attitude measurement scale model developed by 
I 
Likert (1967), 
j The three statistical procedures used to analyze the data were; 
I (1) measures of central tendency, (2) Pearson Product-Moment Correlation, 
I 
I and (3) chi-square, 
I 
Discussion of the Findings 
i One finding of this study was that principals did not express attitudes 
j 
' toward community involvement that can be characterized as positive and 
I 
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facilitative. This finding is important because it suggests that principals 
still, for the most part, tend to view themselves as being better prepared than 
laymen to determine the most appropriate course of action relative to the 
instutition of their profession. In addition, principals may feel that it is they, 
and not parents, who are held accountable to taxpayers for the quality of 
instruction within their schools. Above all, these principals might have 
viewed the notion that parents should play a greater role in the educational 
process as a threat to their traditional control of public education. 
The second finding of this study was that there is no significant difference 
in the expressed attitudes of elementary and secondary principals toward 
community involvement. This finding indicates that perhaps principals’ 
attitudes toward community involvement are not significantly influenced by 
the duties and responsibilities associated with their different division of school 
administration. Thus, it appears that resistance to parent participation is 
strong among both the elementary and secondary principals in this group. 
In looking at the third finding of this study, it is revealed that principals 
with three or less years of experience tend to express less negative attitudes 
toward community involvement than principals with four or more years of 
experience. This finding suggests that the longer principals stay on the job, 
the more they are likely to be influenced by the low regard for parental 
involvement in certain aspects of the learning process often held by many of 
their fellow professionals. Perhaps these principals were negatively Influenced 
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by actual and reported incidences of parental demands for a meaningful role in the 
educational decision-making process. In the other direction, this finding might also 
indicate that the new principals have been positively influenced by the reform move¬ 
ment of the late sixties which placed emphasis on school/community collaboration. In 
either event, it seems clear that years of experience is a factor that does appear to 
have some affect on the attitude of principals toward community involvement. 
No significant differences were found when the attitudes of male and 
female principals toward community involvement were compared. This finding 
indicates that principals* attitude toward community may not be significantly 
influenced by their sex. Thus, it appears from this data that both male and 
female principals in this study have a tendency to resist parent participation in 
the educational process. 
With respect to the last subsidiary question, it was found that no significant 
difference existed in the expressdd attitudes of black and white principals toward 
community involvement. This finding suggests that the attitudes of this group 
of principals may not be significantly influenced by their ethnic affiliation. Hence 
it would seem that black and white principals both hold negative attitudes toward 
! community involvement. 
In addition, there were three findings in this investigation directly 
I 
I 
I 
I 
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related to the selected aspects of community involvement studied that are 
noteworthy. First, the study revealed that principals express positive attitudes 
toward the necessity of community involvement to enhance quality education. 
In this same connection, the seventh finding of this study was that principals 
express negative attitudes toward parents' membership on school committees. 
The eighth, or final, finding of this study was that principals expressed 
negative attitudes toward parents' evaluation/selection of teachers. 
The last three findings of this study, as stated above, indicate clearly 
that these principals had a tendency to express positive attitudes toward the 
necessity of community involvement to enhance quality education while 
expressing negative attitudes toward parents' membership on school committees 
and parents' evaluation/selection of teachers. These three findings seemingly 
corroborate the contention of some writers that most principals and other 
educators express a need for parents to have some role in educational decision¬ 
making although there is less general agreement for translating the rhetoric 
into specific proposals for involving community members in a structured 
educational decision-making process (Stanwick, 1975). Furthermore, these 
principals might have expressed a need for community involvement to enhance 
quality education because these words appear to have a modern and appealing 
sound to them. However, these same school administrators expressed negative 
attitudes toward specific proposals intended to make schools more responsive 
to the need and aspirations of parents and other community members. 
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Implications of the Study 
One of the major implications of this study is that pre-service and 
in-service training programs designed for educators, especially prospective 
school administrators, need to provide more theoretical information pertinent 
to parent participation in the educational process. Heretofore, most training 
programs for principals and other educators have tended to focus solely on 
instructional and management skills. Yet, the aforementioned theoretical 
and investigative support for community involvement in this study clearly 
indicates that children are likely to achieve better when their parents are 
actively involved in the process of education. Clearly, there is a growing 
need for principals to be involved m learning experiences that focus on the 
importance of encouraging parents to participate in the educational decision¬ 
making process. 
A significant finding of this study was that these principals did not 
express attitudes toward community involvement that can be characterized as 
i positive and facilitative. Further, it was found that the attitudes of this group 
I 
' of principals toward community involvement tended to be more negative as 
I 
i they acquired additional experience as school administrators. These two j important findings point to the need for comprehensive training programs 
1 that are designed to provide (1) a thorough review of the community involve¬ 
ment concept with a particular focus on the contributions that parents can make 
I 
I 
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to the operation of school programs and (2) reality-based learning experiences 
that require educational administrators to examine their commitment to 
and understanding of two-way communication with the public. 
A third important finding of this study that has implication for principal 
training was the indication that these principals express positive attitudes 
toward the necessity of community involvement to enhance quality education 
although they tend to express negative attitudes toward two other specific 
aspects of community involvement: (1) parents' membership on school 
committees and (2) parents' evaluation/selection of teachers. In this accord, 
it appears that many pre-service education programs are producing a large 
number of efficiency experts but too few sincere, authentic, compassionate 
educational professionals who have the commitment, sensitivity, and skill to 
effectively facilitate positive human interaction within the school/community. 
Furthermore, in-service training pertinent to contemporariytheories and 
practices in education tend to occur less frequently for educational administrators 
than for members of their instructional staff. Therefore, it is further 
recommended that training programs for principals and other educational 
administrators should also include; 
(1) Reality-based learning experiences that require educational 
administrators to examine their role in the development and 
facilitation of specific community involvement proposals 
designed to enhance quality education. 
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(2) Reality-based learning experiences that require educational 
administrators to examine their own personal and/or 
professional biases relative to the type of community 
members they like and dislike and the behaviors they feel 
cause problems. 
(3) Technical assistance that enables educational administrators 
to exert proactive leadership behavior in the facilitation of 
alternative community involvement procedures. 
(4) Technical assistance that enables educational administrators 
to develop and refine their human relations skills in the art 
of interacting with students, parents, teachers, and other 
school/community members. 
(5) Staff development experiences that enable educational 
administrators to make creative and effective utilization of 
community resources. 
(6) Staff developmental experiences that enable educational 
administrators to develop and refine their communication 
skills in the art of dealing with parents and other tax payers 
who demand to be included in decisions affecting their 
children and/or the use of their tax dollars. 
Need for Further Research 
Based on the findings of this study, the following recommendations for 
further research are suggested: 
(1) Replication of this survey with a more equal distribution 
of elementary and secondary principals, urban and suburban 
principals, male and female principals, black and white 
principals, and relatively new and experienced prmcipals 
to determine whether or not there will be a significant 
difference in expressed attitudes of these groups toward 
community involvement. 
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(2) A survey that attempts to ascertain a comparison of 
principals’ expressed attitudes toward community 
involvement with that of parents served by their schools 
to determine whether or not principals and parents express 
similar attitudes toward community involvement. 
(3) A study that attempts to ascertain a comparison of expressed 
attitudes between principals participating in a community 
involvement in-service training program and principals with 
no in-service training to determine whether or not such 
training makes a significant difference in principals’ 
expressed attitudes toward community involvement, 
(4) Replication of this survey with a larger population to determine 
whether or not principals express attitudes toward community 
involvement that can be characterized as positive and 
facilitative. 
(5) A repeat of this survey with principals in other regions of 
this nation to determine whether or not principals in other 
sections of the United States express attitudes toward 
community involvement that can be characterized as positive 
and facilitative. 
(6) A survey that seeks to determine whether or not teacher 
training professors express attitudes toward community 
involvement that can be characterized as positive and 
facilitative, 
(7) A survey that seeks to determine whether or not professors 
of educational administration express attitudes toward 
community involvement that can be characterized as 
positive and facilitative. 
This study is deemed significant because it provides specific evidence 
relative to the expressed attitudes of a selected group of school leaders in a 
southern public school system toward community involvement. It is hoped 
that these findings will provide administrators, parent groups, and other 
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responsible for the improvement of urban schools with some meaningful 
insights into this area of concern. Since principals' attitudes toward community 
involvement may also influence student achievement and motivation, it is hoped 
that additional examination of principals' attitudes will be undertaken on a larger 
scale to provide specific evidence as to whether principals as a class express 
support and commitment to this important aspect of the educational process. 
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OFFICE OF 
THE SUPERINTENDENT 
February 12, 1976 
MEMORANDUM 
TO; Principals 
FROM; J. F. Hall, Superintendent 
Most of you will recall that Mr. Willis H. Crosby, Jr. was a 
member of our staff in The School District of Greenville County until 
he began his doctoral studies at the University of Massachusetts. I 
would like to urge each of you to cooperate with him by completing 
his questionnaire. These results will be used in writing his dissertation 
titled "A Survey of Principal Attitudes Toward Community Involvement in 
a Southern Public School System." 
We have expressed to the University of Massachusetts and to 
Mr. Crosby our interest and our support of this study. As you know, 
one of our major goals this year is to improve communications between 
the local school and the community. This study relates most directly to 
this goal. 
I would like to thank you in advance for your cooperation in this 
matter. 
I 
I 
I 
I 
I 
t 
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OOL OF EDUCATION 
6^yftaMa€^aS€//S' 
S^^m^e^rsl 0/002 
March 5, 1976 
Dear Principal: 
! 
ii 
:l 
As a doctoral candidate at the University of Massachusetts, I am pre¬ 
sently collecting data for my dissertation, "A Survey of Principal Attitudes 
Toward Community Involvement in a Southern School System". Therefore, this 
is to request that you please complete and return the enclosed questionnaire 
to the University of Massachusetts in the stamped, self-addressed envelope by 
March 26, 1976. 
The purpose of this survey is to assess the feelings of principals 
toward specific operational community involvement proposals pertinent to 
the educational process. Since principals are in a key position to enhance 
the development of a proper climate for upgrading schools, it is hoped that 
the results of this study will provide useful information for determining the 
degree to which principals feel that community involvement can contribute to 
the quality of education in their schools. 
All principals in the School District of Greenville County are being 
asked to participate in this survey. Since attitudes may differ greatly, 
andlinL ft is Lped chat the results of this study will be as -curate as 
possible, I cannot over-emphasize the importance of receiving your comp 
ques tionnaire. 
A vital concern of the School of Education at the University of Massa- 
will be used for no other purposes than those stated. 
j c\rniiT time and cooperation. A copy of the 
resulls^oi ihis^u^vly will be forwarded to your school upon completion 
of this endeavor. 
Sincerely, 
Willis H. Crosby, Jr, 
Doctoral Candidate 
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COMMUNITY INVOLVEMENT ASSESSMENT FORM 
The Center for Urban Education in the School of Education at the 
University of Massachusetts, working with the School District of Greenville 
County, is interested in studying the attitude of school principals toward 
community involvement in the educational process. This questionnaire is 
intended to provide you with an opportunity to indicate your feelings 
about citizens’ participation in your school. Our hope is that the results 
of the questionnaire will provide useful information for determining the 
degree to which principals feel that comniunity involvement can contribute 
to the quality of education in their schools. 
It is important that you answer each question as thoughtfully and 
honestly as possible. Your answers will be confidential, therefore, it is 
not expected that you place your name 
anvwhere on this questionnaire. 
Please return your completed questionnaire to the University of 
Massachusetts in the stamped, self-address 
cd envelope at your earliest 
convenience. 
Thank you in advance for your tine and cooperation. 
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In Part I of this questionnaire, we would like for you to answer five background 
questions. 
1. What is the divisional level of the school in which you 
are presently serving as principal? (circle one) 
A. Elementary Schools 
B. Middle School/Junior Higli School 
C. High School 
2. How many years have you served as a school principal? (Circle one 
and specify the exact number of years in the parenthesis located 
beside your answer.) 
A. Less than one year ( ) 
B. Between one and three years ( ) 
C. Between four and six years ( ) 
D. Between seven and nine years ( ) 
E. Between ten and twelve years ’ ( ) 
F. Between thirteen and fifteen years ( ) 
G. Over fifteen years ( ) 
3. What is your sex? (circle one) 
A. Male 
B. Female 
4. What is your racial/ethnical background? (circle one) 
A. Black 
B. I'Hiite 
C. Native American 
D. Asian American 
I 
i 
I 
1 
I 
I 
I 
i 
I 
I 
E. Hispanic-speaking American 
F. Other (please specify) _____- 
What is the student population of your school? 
the exact student population in the parenthesis 
answer.) 
(Circle one and 
located beside 
specify 
your 
A. Less than 300 students 
B. Between 301 and 600 students 
C. Between 601 and 900 students 
D. Between 901 and 1,200 students 
E. Between 1,201 and 1,600 students 
F. Between 1,601 and 2,000 students 
G. Over 2,000 students 
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ATTITUDINAL QUESTIONS 
In this section of the questionnaire, we are interested in your 
opinion about a series of statements concerning various aspects of com¬ 
munity involvement in the affairs of a public school. Please feel free 
to express your personal opinion since there are no right oi wrong answers. 
For each of the remaining statements, indicate the extent to which you 
agree or disagree by circling one of five possible answers ("Strongly Disagree", 
"Disagree", "Unsure", "Agree", or "Strongly Agree"). Beside each statement, 
circle the number below the answer corresponding to your feeling about the 
statement. 
6. 
7. 
8. 
9. 
Parent participation is necessary to enhance 
quality education in public schools. 
A broad range of citizen participation is 
necessary to enhance quality education in 
public schools. 
Parent participation is 
to receive serious cons 
too impractical 
ideration from principals. 
ninunity involvement will generally make school 
)etter place for children to learn. 
>. QJ 0) >> 
rH (U 0) 1—c 
bO Vj w <u 00 
C M 00 0) c (u 
O cO 3 0) O <i3 
}-i V) CO to v-t n 
1-1 •H C 00 u 00 
C/3 Q Q < in < 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
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10. Those who are affected by educational decisions 
should always have some meaningful input into 
the decision-making process. 
11» Parents should be used only on school committees 
which serve in an advisory capacity as opposed 
to a shared decision-making capacity. 
12. Parents should be used on school committees with 
decision-making powers shared with staff members. 
13. Parents should be used on voting committees but 
in less number than staff members. 
1 2 • 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
lA. Parents should have equal voting power with 
staff members on advisory committees. 
/ 
15. Parents should have equal voting power with 
staff members on decision-making coimnittees. 
16. Parents should have equal representation with 
staff members on the school's curriculum committee. 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
17. Parents should serve on committees to help decide 
what books and materials will be available in the 
school library and classrooms. 
18. Parents should have equal representation with 
staff members on special educational task forces 
appointed by the school and/or school district. 
19. Parents should serve as voluntee^r resource persons 
(aides, tutors, experts, advocates, etc.) for the 
school in accord with individual skills, experience 
or interests. 
20. 
21. 
22. 
Parents should have equal representation with staff 
members on any committee appointed to monitor 
educational programs and practices within the 
school. 
Parents should serve as partjxipa^ in inservice 
training activities of the school. 
Parents should have equal representation ^^^h s.a 
members on committees appointed to develop budget 
guidelines for determining how they want to spen 
funds allocated,Lo the school. 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
1 2 3 A 5 
1 ■ 2 3 A 5 
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23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
®^ould S0rve as datH T-r>o (aides tMfr.r-0 resource persons 
Uides tutors, experts, advocates, etc ^ for 
the school in accord with individual skillf 
experience, or interests. ’ 
A parent committee should help dev 
for evaluating teacher candidates 
P^t'ticipate in interviews. 
elop criteria 
but not 
A parent committee should help develop criteria 
candidates and participate 
in subsequent interviews. ——.- 
A parent committee should review applications 
— interviewing teacher candidates. 
with- 
A parent committee should review applications 
interview candidates, and participate in the 
final decision on teacher selection. 
A parent committee should evaluate a specific 
teacher in his/her absence. 
A parent committee should evaluate a specific 
teacher in his/her presence. 
A parent committee should approve the initial 
employment of all teacher candidates. 
A parent committee should approve the continuing 
employment of all teachers without tenure. 
Principals should consult with a parent or small 
group of parents on specific issues. 
$ 
Principals should facilitate broad discussion 
of issues at P.T.A. and other large group meetings. 
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34. Principals should provide a standing invitation 
for oral and written suggestions from community 
members. \ 
35. Principals should establish committees with students, 
parents, and teacher serving in an advisory capacity. 1 
36. Principals should establish committees with students, 
parents, and teachers serving in a decision-making 
capacity. 1 
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37. Principals should implement projects to train 
cotamunity members for informed participation 
in school decision-making. 1 234 5 
38. Principals should make frequent visits to student's 
homes, churches, community centers, and other 
places located in communities served by the 
school to enhance school/community collaborat ion. 1 2 3 A 5 
39. Principals should utilize parents on fact-finding 
committees for the purpose of researching specific 
data pertinent to the school's program. 1 2 3 A 5 
AO. Principals should be creative in their efforts to 
work collaborately with parents and community 
members to bring about educational improvement. 1 2 3 A 5 
Al. Principals should be held accountable for bringing 
the school and community together in order to 
enhance the quality of their school program. 1 2 3 A 5 
Additional Comments (Optional) 
p2^£ase provide any additional comments that, you may have aoout community 
involvement in the space below. Specifically, you may discuss possible 
strengths, possible weaknesses, extent of your involvement as a principal, 
any unique experience pertinent to citizen participation, etc. 
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APPENDIX D 
COVER LETTER FOR PILOT STUDY 
lOL OF EDUCATION 
)om 212 
January 30, 1976 
Dear School Administrator: 
I need your helpl As a doctoral candidate at the University of 
Massachusetts, I am presently collecting preliminary data for my dissertation, 
"A Survey of Principal Attitudes Toward Community Involvement in Education.” 
Specifically, I am requesting your participation in a pilot-survey 
to help me improve my questionnaire before the final study is undertaken. Please 
complete the enclosed questionnaire and return it to 212 School of Education 
in the enclosed stamped, self-addressed envelope. Since the enclosed ques¬ 
tionnaire is a preliminary draft of the final form, I hope that you will 
indicate ways of improving it. Please indicate on the questionnaire those 
questions you believe are poorly worded, ambiguous, or unansv-7erable. Specify 
the changes that you believe would correct any problems you discover in the 
questionnaire. In addition, feel free to write in questions that you believe 
are relevant to the study of citizen participation in education decision maki g. 
Please return the questionnaire by February 13, 1976._ I anticipate the 
value of your suggestions as a concerned educational administrator. Thank you 
for your helpful participation. 
Willis H. Crosby, Jr. 
Research Assistant/Doctoral Candidate 
WHC/rb 
Attachments 
appendix e 
SUMMARY OF RESPONSES TO INDIVIDUAL STATEMENTS 
ON THE COMMUNITY INVOLVEMENT ASSESSMENT FORM 
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